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Abstract 

This study investigated the relationship between the leadership styles of school 
administrators and the well-being of teaching and non-teaching personnel within the Aura 
education system. Employing a descriptive-correlational design, the research examined the 
extent of leadership style practices and their influence on personnel well-being across cognitive, 
subjective, physical, and social dimensions. Data were collected from 53 school administrators 
and 170 teaching and non-teaching personnel using purposive total population sampling. 

The findings revealed that most leadership styles, including Radical Human Leadership, 
were fully practiced, except for autocratic leadership, which was not practiced. The overall well-
being of personnel was rated as excellent across all dimensions. However, statistical analysis 
indicated significant positive relationships only between transformational and instructional 
leadership styles and personnel well-being. In contrast, Radical Human Leadership exhibited an 
insignificant inverse relationship with personnel well-being. These results emphasized the need 
to reassess emerging leadership styles in the context of their practical efficacy and impact on staff 
well-being. 

The study concluded with recommendations for integrating transformational and 
instructional leadership principles into school management practices to enhance personnel well-
being. The findings contribute to the understanding of leadership's role in post-pandemic 
educational settings and provide insights for future policy development and leadership training 
programs. 
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Introduction 

Effective communication is vital in any organizational setting, and office correspondences 
within COVID-19, officially declared a global pandemic by the World Health Organization (WHO) 
on March 11, 2020, has impacted over 200 countries, with approximately 701 million cases and 
6.9 million fatalities globally as of 2024 (WHO, 2020a; Worldometer, 2024). In the Philippines, the 
pandemic prompted a state of public health emergency and lockdown measures, including the 
Enhanced Community Quarantine (ECQ) imposed in Luzon in March 2020, which significantly 
disrupted daily life and educational systems (Proclamation No. 929, 2020). 

The pandemic's rapid spread brought unprecedented challenges to schools, affecting 
teaching, learning, and the well-being of educators (Al-Dabbagh, 2020). Many schools lacked 
adequate government support and were unprepared for the sudden shift to remote learning 
(McLeod & Dulsky, 2021). Globally, higher education institutions transitioned to online platforms, 
necessitating new digital learning environments (Mishra et al., 2020; Krishnamurthy, 2020). This 
shift, while accelerating technological adoption, posed significant challenges for educators, 
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including technostress, role confusion, and work overload (Penado-Abilleira et al., 2021; Prado-
Gascó et al., 2020). 

In the Philippines, the Commission on Higher Education (CHED) introduced flexible 
learning policies to mitigate disruptions. However, educators reported increased stress, anxiety, 
and burnout due to pandemic-related uncertainties, fear of contagion, and psychosocial risks in 
the workplace (Pellerone, 2021; Ozamiz-Etxebarria et al., 2021b). Additionally, the closure of 425 
private schools by 2022 further highlighted the pandemic’s impact on the education sector (Mateo, 
2022). 

As schools reopen in a post-pandemic context, educators continue to face challenges 
such as psychological trauma and collective burnout (Bergren & Gonçalvez-Boggio, 2021; 
Pressley, 2021b). Addressing these issues requires a focus on promoting teacher well-being and 
adapting leadership strategies to support recovery and resilience in educational institutions. 

The COVID-19 pandemic profoundly impacted global education, challenging schools to 
adapt rapidly to disruptions in teaching and learning while addressing the well-being of educators 
and staff. In the Philippines, the Department of Education (DepEd), through its Disaster Risk 
Reduction and Management Service (DRRMS), launched Mental Health and Psychosocial 
Support Services (MHPSS) in 2020 to assist teaching and non-teaching personnel as they 
navigated these unprecedented challenges (DepEd, 2020). 

School administrators played a pivotal role during the pandemic, adopting various 
leadership styles, including transformational, servant, and situational leadership, to address 
emerging needs. However, the pandemic highlighted gaps in crisis management preparedness 
and the need for leaders to adapt effectively in uncertain and rapidly changing circumstances 
(Dykstra-Lathrop, 2022). Research underscores the importance of leadership behaviors in 
influencing employee well-being, job satisfaction, and performance, with styles like 
transformational and servant leadership having a particularly positive impact (Das et al., 2022; 
Samad et al., 2021; Zeng et al., 2022). 

As the world transitions into the post-pandemic era, the declaration by the World Health 
Organization (WHO) in May 2023 marked the end of COVID-19 as a public health emergency, 
signaling a shift toward resuming face-to-face educational activities (WHO, 2023). In response, 
the Commission on Higher Education (CHED) issued updated guidelines for in-person classes, 
further reshaping the educational landscape. This transition has introduced new challenges for 
school administrators, necessitating the exploration of innovative leadership approaches to foster 
organizational growth and staff well-being. 

In this context, the Aura education system has taken proactive measures, notably training 
school administrators in Radical Human Leadership. This emerging style emphasizes deeply 
rooted, authentic, and adaptive leadership practices to address the complexities of the post-
pandemic educational environment. Grounded in principles of purpose, compassion, and 
collective growth, this leadership model aims to enhance administrators’ capacity to respond to 
evolving challenges while fostering a supportive work culture (Radical Leadership, 2020). 

The Aura education system's adoption of Radical Human Leadership represents an 
innovative approach to addressing the complexities of the post-pandemic educational landscape. 
This leadership style emphasizes authenticity, adaptability, and purpose-driven practices, 
grounded in principles of compassion and collective growth. By fostering a supportive and 
empathetic work culture, this model seeks to enhance administrators' capacity to navigate 
evolving challenges effectively while prioritizing the well-being of staff and students (Witmer, 
2013). 

However, the enduring relevance of traditional leadership styles—such as autocratic, 
democratic, laissez-faire, situational, contingent, transformational, transactional, charismatic, 
bureaucratic, instructional, and servant leadership—raises critical questions about the efficacy of 
Radical Human Leadership. Traditional styles have demonstrated significant value across diverse 
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organizational settings and challenges. Transformational leadership, for example, is widely 
recognized for its ability to inspire and motivate employees, often leading to improved well-being, 
job satisfaction, and organizational commitment, particularly during periods of change (Campos, 
2020; Samad et al., 2021). Similarly, servant leadership, which emphasizes service to others and 
ethical collaboration, has been linked to increased team cohesion, employee well-being, and 
ethical behavior in organizations (Chan, 2018; Zeng et al., 2022). Situational leadership, an 
adaptive approach that aligns leadership style with the specific needs of a team and context, has 
proven effective in crisis situations by promoting flexibility and responsiveness (Hersey et al., 
2008). 
The emergence of Radical Human Leadership invites an exploration of whether it can surpass 
or complement these established models. Some researchers argue that new leadership 
paradigms should integrate traditional principles while addressing contemporary demands, such 
as fostering psychological safety, inclusivity, and resilience (Deshwal & Ali, 2020; Inceoglu et al., 
2018). Others caution against adopting a single dominant approach, emphasizing that 
leadership effectiveness often depends on contextual factors such as organizational culture, 
team dynamics, and the nature of specific challenges (Inceoglu et al., 2018). 

The pandemic has further underscored the importance of leaders’ emotional intelligence, 
agility, and ethical orientation—traits that are central to transformational and servant leadership 
but also resonate with the principles of Radical Human Leadership. Maxwell (2019) aptly 
observed that effective leaders must continually "leadershift," adapting their approach to align 
with a rapidly changing environment. This insight reinforces the need for leadership styles that 
are not only innovative but also capable of integrating proven strategies from traditional models. 

The Aura education system, while proactively implementing training in Radical Human 
Leadership, operates within a broader context where traditional leadership styles such as 
transformational, servant, situational, and instructional leadership have demonstrated 
effectiveness. However, there remains a gap in understanding the comparative efficacy of Radical 
Human Leadership against these established styles in promoting staff well-being and institutional 
resilience during the post-pandemic transition. 

Investigating the comparative strengths and limitations of Radical Human Leadership 
alongside traditional styles is vital for informing policy and practice. Such research can provide 
clarity on which approaches are most effective for enhancing organizational resilience, fostering 
innovation, and supporting the holistic well-being of educators in a post-pandemic context. This 
understanding will guide educational institutions in cultivating leadership practices that balance 
the wisdom of tradition with the demands of modernity, ensuring responsiveness to the evolving 
needs of their stakeholders. 

Hence, this study sought to address the following problems: 
1. What are the post-pandemic leadership styles of school administrators in the Aura 

education system? 
2. What is the level of well-being among school personnel (teaching and non-teaching) in 

post-pandemic school environments? 
3. Which leadership styles are perceived as most effective in fostering better well-being 

within the Aura education system? 
 

Method  
The study utilized a descriptive-correlational research design to examine the relationship 

between the leadership style practices of school administrators and the well-being of teaching 
and non-teaching personnel. This design was chosen because it allows for the exploration of 
existing relationships between variables without manipulating them (Creswell, 2014).  

This study used a total enumeration given that the population – the Aura Education System 
– has a specific and manageable number of employees categorized as either school 
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administrators or personnel (teaching and non-teaching). The total number of school 
administrators – including school heads, vice presidents, principals, deans, program heads, and 
department heads – was 53, spread across the five member schools, to wit: Mondriaan Aura 
College (24), Aura De Laurentus Business High School (9), Wisdom and Virtue Montessori 
Schools in Bulacan and Bataan (10), and Aura Vista Montessori and High School (10). The total 
number of school personnel (teaching and non-teaching) was 170, spread across the five schools, 
to wit: Mondriaan Aura College (101), Aura De Laurentus Business High School (20), Wisdom 
and Virtue Montessori Schools in Bulacan and Bataan (32), and Aura Vista Montessori and High 
School (17). 

The two main variables of interest in this study were the extent of leadership style practices 
and the well-being of the personnel. The first variable, the extent of leadership style practice, was 
assessed based on several leadership styles, including autocratic, democratic, laissez-faire, 
situational, contingent, transformational, transactional, charismatic, bureaucratic, instructional, 
servant, and radical human leadership. For each leadership style, several indicators was used to 
determine the extent of practice. The second variable, the well-being of teachers, was measured 
across four dimensions: cognitive, subjective, physical, and social well-being, offering a 
comprehensive view of the impact of leadership on the overall well-being of educators. 

To collect data, a two-part instrument was used. The first part assessed the extent to which 
school administrators practiced various leadership styles, with a Likert scale ranging from 1 
(Strongly Disagree) to 5 (Strongly Agree). The second part measured the well-being of the 
teaching and non-teaching personnel, assessing cognitive, subjective, physical, and social well-
being. The instrument underwent pilot testing to ensure its reliability and validity before being 
distributed to the respondents. The survey was administered to the teaching and non-teaching 
staff within the Aura education system, with participants responding anonymously to promote 
honest feedback. Informed consent was obtained from all participants, and confidentiality was 
assured throughout the process. Data were collected through an online survey platform to ensure 
ease of participation. 

Data analysis was conducted using descriptive statistics, such as mean scores and 
weighted means, to analyze the responses to the leadership style and well-being indicators. In 
the analysis of relationship, data for both variables the extent of leadership style practices and 
the well-being of the personnel were aggregated per school. For example, data for the extent of 
practice of the autocratic (authoritarian) leadership style for Mondriaan Aura College is the mean 
of the extent of practice of the autocratic (authoritarian) leadership style of all the 24 school 
administrators from that school. In like manner, data for well-being of personnel for the same 
school is the mean of the well-being of all the 101 personnel. The resulting data set was then 
used to conduct Pearson correlation to examine the relationship between leadership styles and 
well-being. This allowed for an understanding of the strength and direction of the associations 
between each of the leadership styles practiced by school administrators and the well-being of 
personnel. The study also adhered to ethical guidelines, ensuring informed consent was obtained 
from all participants, and their responses were kept confidential. Ethical approval was secured 
from the institution’s research ethics board, and data protection and privacy were prioritized 
throughout the research process. 

The findings of this study offer significant insights into the relationship between leadership 
styles and employee well-being in educational settings. The results contribute to the 
understanding of how different leadership styles influence the overall well-being of teachers and 
staff. Additionally, the findings have practical implications for school administrators and 
policymakers, providing guidance on leadership development programs, strategies for enhancing 
well-being, and fostering a supportive work environment. This research ultimately aims to inform 
future leadership practices and policy-making in the educational sector, with the goal of improving 
the work conditions and overall well-being of teaching and non-teaching personnel. 
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Results and Discussion 
 

Post-pandemic Leadership Styles of School Administrators in the  
Aura Education System 
 

For each leadership style, several indicators was used to determine the extent of practice. 
Table 1 presents the weighted mean (WM) for each style. 

The findings reveal the extent to which school administrators in the Aura education system 
practice various leadership styles, with the data offering significant insights into the prevalent 
leadership practices in the post-pandemic era. The scores reflect a tendency toward leadership 
styles that emphasize collaboration, adaptability, and employee well-being, aligning with current 
trends in educational leadership and findings from previous studies. 
 
Table 1. Extent of Practice by School Administrators of each Leadership Style 

Leadership Style WM Description 

a. autocratic (authoritarian);  1.72 Not Practiced 

b. democratic (participative);  3.65 Fully Practiced 

c. laissez-faire (delegative);  3.33 Fully Practiced 

d. situational;  3.56 Fully Practiced 

e. contingent;  3.53 Fully Practiced 

f. transformational;  3.54 Fully Practiced 

g. transactional;  3.26 Fully Practiced 

h. charismatic;  3.45 Fully Practiced 

i. bureaucratic;  3.47 Fully Practiced 

j. instructional;  3.63 Fully Practiced 

k. servant; and  3.68 Fully Practiced 

l. radical human leadership style 3.70 Fully Practiced 

 
First, the autocratic (authoritarian) leadership style, which scored 1.72, was found to be 

not practiced by school administrators. This result is consistent with modern educational 
leadership research that suggests a shift away from autocratic styles toward more participative 
and collaborative models (Dumulescu & Muţiu, 2021). This is in line with Dykstra-Lathrop’s (2022) 
argument that the COVID-19 pandemic necessitated adaptability and flexibility from educational 
leaders, thereby reducing the effectiveness of authoritarian approaches. 

On the other hand, democratic (participative) leadership, with a score of 3.65, shows that 
administrators actively involve their teams in decision-making, fostering a sense of shared 
responsibility and empowerment. This aligns with Inceoglu et al. (2018), who emphasized that 
democratic and transformational leadership styles positively influence employee well-being and 
performance. The findings also support the notion that participative leadership increases 
collaboration and job satisfaction, particularly in challenging contexts such as the pandemic. 

The laissez-faire (delegative) leadership style, with a score of 3.33, suggests a moderate 
degree of autonomy granted to staff. This style, although not as strongly endorsed as others, 
reflects an approach where administrators trust their staff to make decisions while still providing 
necessary guidance. This approach is in line with Krishnamurthy (2020), who suggested that a 
more decentralized form of leadership allows educators to manage their tasks independently, 
which can be empowering but may also create risks of role ambiguity and workload imbalance, 
as noted by Penado-Abilleira et al. (2021). 

Leadership styles such as situational, contingent, and transformational, with mean scores 
ranging from 3.53 to 3.56, reflect the flexibility and adaptability of the administrators. These 
leadership styles align with findings by Al-Dabbagh (2020), who highlighted the importance of 
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adaptability in leadership during the pandemic, as well as with Das et al. (2022), who 
demonstrated that transformational leadership positively impacted employee well-being by 
promoting motivation and fostering a supportive environment. These findings suggest that 
administrators in the Aura education system are attuned to the dynamic needs of their schools, 
responding to changing circumstances with the appropriate leadership style. 

The transactional style, scoring 3.26, while still in the “fully practiced” category, indicates 
a leadership approach that relies on structured exchanges between administrators and staff, 
where performance is typically rewarded or corrected based on specific criteria. This result 
corresponds with the findings of Samad et al. (2021), who noted that transactional leadership is 
often used to maintain organizational stability, but it may not be as effective in fostering long-term 
employee satisfaction and growth compared to transformational or servant leadership styles. 

Charismatic, bureaucratic, and instructional leadership styles, which scored above 3.4, 
highlight that administrators also emphasize visionary leadership, adherence to rules, and a focus 
on teaching and learning outcomes. These results resonate with the findings of Heidmets and Liik 
(2014), who demonstrated that instructional leadership positively affects teachers' well-being and 
emotional attachment to their workplace. The bureaucratic approach, with its focus on structured 
processes and guidelines, is consistent with research indicating that clear organizational 
structures help maintain order during times of uncertainty (Mishra et al., 2020). 

Finally, the servant and radical human leadership styles received the highest scores of 
3.68 and 3.70, respectively, signaling a strong commitment to leadership that prioritizes employee 
well-being, empowerment, and personal growth. These results support the work of Zeng et al. 
(2022), who found that servant leadership positively impacts employees' well-being by fostering 
a culture of care and support. Furthermore, the emphasis on radical human leadership aligns with 
the findings of Maxwell (2019), who advocated for leaders to embrace adaptive, authentic 
leadership practices that are deeply rooted in human connection and compassion. Radical Human 
Leadership, as highlighted by the Radical Leadership (2020) framework, emphasizes trust, 
authenticity, and transformative action, which are essential for navigating the complexities of the 
post-pandemic educational environment. 

In conclusion, the findings from Table 1 suggest that the leadership styles most practiced 
within the Aura education system are those that emphasize adaptability, collaboration, and 
employee well-being. The high scores for servant and radical human leadership styles indicate a 
strong commitment to nurturing a supportive and growth-oriented school culture. These results 
reinforce the importance of leadership models that focus on empowerment, trust, and the holistic 
well-being of educators, as highlighted in the literature by researchers like Das et al. (2022), 
Samad et al. (2021), and Zeng et al. (2022). The relatively low score for autocratic leadership 
reflects the shift in educational leadership toward more inclusive and human-centered 
approaches, which are better suited to the challenges of the post-pandemic educational 
landscape. 
 
 
Post-Pandemic Levels of Well-Being of Teaching and Non-Teaching Personnel in the Aura 
Education System 
 

Table 2 presents the level of well-being among school personnel (teaching and non-
teaching) in post-pandemic school environments along cognitive, subjective, physical, and 
social dimensions of well-being. 
 
 
 
 



ERF INTERDICIPLINARY RESEARCH AND DEVELOPMENT ISSN NO. 3028-2586 
Vol. 1. No. 1 January - March 2025 

 

20 
 

Table 2. Level of Well-Being of Teaching and Non-Teaching School Personnel 
 

Dimensions of Well-Being WM Description 

a. Cognitive 3.65 Excellent Well-Being 

b. Subjective 3.65 Excellent Well-Being 

c. Physical 3.42 Excellent Well-Being 

d. Social Dimensions 3.61 Excellent Well-Being 

Overall Well-Being Index 3.58 Excellent Well-Being 

 
The findings presented in Table 2 provide an insightful overview of the well-being levels 

among teaching and non-teaching personnel in the post-pandemic school environment. The data 
are categorized into four dimensions of well-being: cognitive, subjective, physical, and social, 
each showing positive outcomes for the school staff, with the overall well-being index also 
indicating a generally high level of well-being. 

In terms of cognitive well-being, the score of 3.65 places this dimension in the "Excellent 
Well-Being" category. This result suggests that school personnel feel mentally engaged, focused, 
and capable of processing information effectively in their work environments. It aligns with 
previous research indicating that cognitive well-being is crucial for teachers' ability to perform their 
roles effectively, especially in post-pandemic contexts where new challenges in teaching and 
learning require adaptive thinking and problem-solving (Penado-Abilleira et al., 2021). 

The subjective well-being dimension, with a score of 3.65, also indicates excellent well-
being. Subjective well-being reflects how individuals evaluate their own lives and work situations, 
incorporating aspects such as job satisfaction, happiness, and emotional fulfillment. This high 
score suggests that both teaching and non-teaching personnel are experiencing a positive 
perception of their roles and their work environments, which is supported by research showing 
that job satisfaction and emotional well-being significantly impact performance, motivation, and 
resilience in educational settings (Zeng et al., 2022; Samad et al., 2021). 

For physical well-being, the score of 3.42, while still falling within the "Excellent Well-
Being" category, is slightly lower compared to cognitive and subjective well-being. This finding 
may reflect the physical toll that the demands of the post-pandemic educational environment have 
taken on personnel, such as increased workload, stress, and potential health concerns arising 
from the pandemic. Nonetheless, the result still indicates that school personnel are generally 
maintaining good physical health. This finding is consistent with research suggesting that the 
physical health of educators is essential for overall well-being and work performance (McLeod & 
Dulsky, 2021). 

The social dimension of well-being, with a score of 3.61, also falls into the "Excellent Well-
Being" category. This result suggests that school personnel feel a strong sense of connection and 
support from their colleagues and communities. The social dimension is crucial for fostering 
collaboration and a supportive work environment, especially in the post-pandemic context where 
social isolation and stress were prominent challenges. Research supports the idea that positive 
social relationships in the workplace contribute significantly to employee morale, teamwork, and 
overall well-being (Dykstra-Lathrop, 2022; Pellerone, 2021). 

Finally, the Overall Well-Being Index, with a score of 3.58, reflects an overall high level of 
well-being among school personnel. This composite measure reinforces the positive findings 
across the individual dimensions, indicating that, despite the challenges posed by the post-
pandemic educational landscape, teaching and non-teaching staff are experiencing excellent 
well-being in terms of cognitive, subjective, physical, and social aspects. These results suggest 
that the leadership practices in place, including those in the Aura education system, may be 
contributing to a supportive and resilient work environment that fosters the overall well-being of 
personnel. 
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In summary, the data in Table 2 provides a strong indication that the well-being of school 
personnel in post-pandemic environments is excellent across cognitive, subjective, physical, and 
social dimensions. These findings highlight the importance of leadership styles that prioritize 
employee well-being, such as servant and radical human leadership, in promoting a holistic sense 
of health and satisfaction in the workplace. 
 
Correlation between each Leadership Style and the Well-Being of  

Table 3 presents the findings of the relationship analyses between the leadership styles 
of school administrators and personnel well-being. 
 
Table 3. Relationship between Personnel Teaching and Non-Teaching School Personnel 
 

Personnel Well-Being Interacting 
with Leadership Styles 

r P-Value Remarks 

a. autocratic (authoritarian);  0.580 0.173 Not Significant 

b. democratic (participative);  0.337 0.459 Not Significant 

c. laissez-faire (delegative);  -0.296 0.519 Not Significant 

d. situational;  -0.568 0.183 Not Significant 

e. contingent;  -0.021 0.965 Not Significant 

f. transformational;  0.867 0.011 Significant 

g. transactional;  -0.343 0.451 Not Significant 

h. charismatic;  0.199 0.669 Not Significant 

i. bureaucratic;  -0.039 0.935 Not Significant 

j. instructional;  0.783 0.037 Significant 

k. servant; and  0.266 0.564 Not Significant 

l. radical human leadership style -0.275 0.551 Not Significant 

 
The findings presented in Table 3 highlight the relationship between various leadership 

styles of school administrators and the well-being of both teaching and non-teaching personnel. 
The analysis reveals that most leadership styles, including autocratic, democratic, laissez-faire, 
situational, contingent, transactional, charismatic, bureaucratic, servant, and radical human 
leadership, show no significant relationship with personnel well-being, as indicated by their p-
values above 0.05. However, transformational and instructional leadership styles exhibit 
significant relationships with personnel well-being, as evidenced by their lower p-values and 
higher correlation coefficients. 

The transformational leadership style (r = 0.867, p = 0.011) is strongly and positively 
correlated with personnel well-being, suggesting that this leadership approach has a substantial 
positive impact on the well-being of school personnel. This finding aligns with previous studies 
that emphasize the importance of transformational leadership in promoting employee satisfaction, 
motivation, and overall well-being. For instance, Das et al. (2022) found that transformational 
leadership enhances employee engagement and well-being, largely through its focus on 
empowerment and fostering a positive work environment. Similarly, Samad et al. (2021) 
demonstrated that transformational leadership is particularly effective in enhancing employee job 
satisfaction and reducing stress, which are crucial components of overall well-being. 

The instructional leadership style (r = 0.783, p = 0.037) also shows a significant positive 
relationship with personnel well-being. Instructional leadership, which emphasizes supporting 
teachers' professional development and improving teaching practices, has been linked to 
increased teacher satisfaction and reduced burnout (Hallinger, 2018). This finding supports the 
work of Krishnamurthy (2020), who noted that instructional leadership plays a key role in fostering 
positive work environments that promote the well-being of educators. 
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On the other hand, leadership styles such as autocratic, democratic, laissez-faire, and 
others, which tend to be more passive or controlling, do not significantly influence personnel well-
being. For example, the autocratic (r = 0.580, p = 0.173) and democratic (r = 0.337, p = 0.459) 
leadership styles, while they may have some potential influence, do not show statistically 
significant correlations with personnel well-being. This is consistent with findings from Penado-
Abilleira et al. (2021), who suggested that autocratic leadership, which focuses on top-down 
decision-making, can contribute to stress and dissatisfaction among employees. Similarly, 
laissez-faire leadership (r = -0.296, p = 0.519), which is characterized by a lack of involvement 
and guidance from leaders, may contribute to confusion and disengagement, as indicated in 
previous studies (Prado-Gascó et al., 2020). 

In conclusion, the findings suggest that leadership styles focusing on transformational 
leadership and instructional leadership have a significant, positive impact on personnel well-
being, while other leadership styles such as autocratic, laissez-faire, and bureaucratic do not 
demonstrate a similar effect. These results support the growing body of literature emphasizing 
the importance of adaptive and supportive leadership styles in enhancing employee well-being, 
particularly in the context of post-pandemic education systems. Further research could explore 
the mechanisms through which these leadership styles influence well-being and how they can be 
integrated into school management practices to improve the work environment for educational 
personnel. 

The findings from the analysis indicate that while school administrators in the Aura 
Education system show a high adherence to Radical Human Leadership, this does not 
necessarily translate into a better perception of well-being among school personnel. The 
relationship between Radical Human Leadership and personnel well-being was found to be 
inverse, though not statistically significant (r = -0.275, p = 0.551). This suggests that despite the 
administrators' focus on compassionate, adaptive leadership practices, personnel may not 
perceive a corresponding improvement in their overall well-being. 

This inverse, albeit non-significant, correlation may be attributed to several factors. One 
possible explanation is that while Radical Human Leadership promotes a supportive and 
empathetic approach to leadership, it may not fully address the immediate practical or emotional 
needs of personnel in post-pandemic educational environments. As research by Penado-Abilleira 
et al. (2021) indicates, a leadership style that emphasizes compassion and collective growth can 
be effective, but its impact on well-being may depend on how well it is implemented and perceived 
by the staff. In the case of the Aura Education system, it is possible that the administrators’ 
adherence to Radical Human Leadership does not sufficiently resonate with or meet the 
expectations of all personnel, leading to a lack of significant positive impact on their well-being. 
Moreover, the context of the post-pandemic educational environment may also play a role. 
Teachers and non-teaching staff have faced unprecedented stress and burnout due to the sudden 
shift to remote learning, the challenges of hybrid classrooms, and the ongoing mental health 
strain. According to Bergren and Gonçalvez-Boggio (2021), such external factors can overshadow 
the influence of leadership styles, especially if the strategies implemented by administrators fail 
to address the deep-seated stressors experienced by personnel. The inverse relationship may 
therefore suggest that while Radical Human Leadership may be theoretically beneficial, the actual 
application of this leadership style may not have been perceived as sufficient or impactful in 
alleviating the complex well-being challenges faced by school personnel during and after the 
pandemic. 

Further research could explore the nuances of Radical Human Leadership in this specific 
educational context and investigate potential areas for improvement in its implementation. It may 
also be useful to examine whether other leadership styles, such as transformational or 
instructional leadership, may be more directly linked to personnel well-being in this post-pandemic 
period. 
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